Introduction
The aim of this chapter is to explore how personal and collective experiences of an apartheid education system have caused disturbances in the thought and emotions of those who experience such a system. The central objective is to demonstrate how liberation pedagogy, that is, education as a practice of democracy and freedom, can engage its practitioners and beneficiaries. This engagement would of necessity seek to inspire an emancipatory consciousness and orientation and to maximize positive expression and capability, and to contribute to the growth and development of those communities that have and are experiencing discrimination, violence, oppression, and marginalization. Indeed, what we offer to the discourse around imagined futures is a critical analysis of practice and an understanding of dominant hegemonic ways of educating. This can be used to confront spaces of marginalization, such as those created by apartheid education in South Africa. The apartheid education system has deliberately contributed to pushing indigenous African masses to the periphery, and as such, othering the indigenous knowledge, thereby leaving a lasting impact on individuals' psyche, with emotions impaired.
Developing a sociological imagination requires a coming together of history and biography (Wright Mills 1959; Freire 1970) . This unity is to be found in the application of a critical stance to understanding historical precedents, their continuities, discontinuities, and relevance to contemporary life. History and biography, therefore, take center stage in this chapter, which aims to examine the interrelatedness of teaching, learning, and researching as situated practice. Like Freire, " [we] hold that [our] own unity and identity, in regard to others and to the world, constitutes [our] essential and irrepeatable way of experiencing [our]self as a cultural, historical and unfinished being [s] in the world, simultaneously conscious of [our] unfinishedness" (1998, 51) .
We write this chapter as postcolonial subjects; as black, activist teachers-one from the Caribbean and the other from South Africa, both of which signify a historical, epistemic melange inevitably laced with conflict, contestation, and resistance. As teachers of this ilk, the idea of being and becoming is pivotal in developing the selfconfidenc e required to engage in a hopeful practice. Our intention is to advance an emancipatory agenda for the education of the teacher, being mindful that while we must, and choose to, assume responsibility for undertaking a radical agenda, there are no guarantees that such an agenda will indeed be interpreted and represented by those who may participate in it. Nonetheless, we are encouraged by the desire to challenge hegemonic thinking that neoliberal regimes in education are the only way to be, to do, or to learn. Indeed, in this era of globalization, the task of the postcolonial teacher takes on even greater significance, in our view, and it is our intention in this chapter to begin to unpack the complexities of practice through postcolonial lenses, paying particular attention to the context of South Africa in a post-apartheid era. We pay close and critical attention to the Freirean concept of teachers as cultural workers, agreeing that practice is implicated historically, socially, and culturally, and that such implications are constructed through intensions, interpretations, and relationships.
The burden of this discussion, therefore, is that European colonialism and the apartheid education system in South Africa deliberately constituted an organized philosophy and practice of education that perpetuated domination of Western knowledge at the direct expense of the African masses. The current education system still produces undeniably dangerous neocolonial and neoliberal tendencies, and the kind of education and knowledge that frustrates and threatens the total emancipation process. This chapter shows that liberation pedagogy has the effect of highlighting the need to critically reexamine traditional and dominant educational practices and provides a platform for anti-oppressive methods of teaching, learning, and research.
